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Abstract                                                                                               https://doi.org/10.65760/sjgs.v4.i1.15 

Armed banditry has emerged as one of the most devastating security challenges confronting rural communities 

in Northwestern Nigeria, particularly in Sokoto State. The persistesnt attacks on villages, schools, teachers, 

and students have significantly disrupted educational activities and threatened the future of rural education. 

This study examined the effects of armed banditry on educational development in selected communities of 

Sokoto East Senatorial District, Sokoto State. Specifically, the study explored how banditry affects access to 

education, the long-term consequences on educational development, parental attitudes toward schooling, and 

the retention of qualified teachers. The study adopted a mixed-methods approach using questionnaires, key 

informant interviews (KIIs), and focus group discussions (FGDs) to generate data from respondents across 

affected communities. Findings revealed that fear and safety concerns, school closures, kidnapping and killing 

of students, and displacement of learners were the major ways through which banditry affects education. The 

study further revealed that the prolonged disruption of schooling contributes to poverty, social inequality, 

reduced community development, and declining educational quality. Parents were found to be increasingly 

unwilling to allow their children to attend school due to insecurity, while qualified teachers were leaving rural 

communities because of inadequate security measures. The study adopted Social Disorganization Theory to 

explain how insecurity and the breakdown of social institutions weaken educational structures within rural 

communities. The study concludes that armed banditry has severely undermined educational development in 

the study area and threatens the long-term socio-economic future of rural communities. It recommends 

improved security architecture around schools, rebuilding of educational infrastructure, provision of 

incentives for teachers, community participation in security management, and increased government 

investment in rural education. 

Keywords: Armed Banditry, Educational Development, Insecurity, Rural Communities, Sokoto State, School 

Closure. 

Introduction  

Globally, violent conflicts and organized criminal activities have increasingly threatened 

educational systems, particularly in developing countries. Educational institutions have 

become targets of attacks by insurgents, terrorists, and criminal groups seeking financial 

gain, political influence, or social disruption. In several parts of the world, schools have 

been destroyed, students abducted, and teachers killed, thereby undermining educational 
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development and social stability. For instance, the Taliban attack on the Army Public School 

in Peshawar, Pakistan, in 2014 resulted in the death of over 130 students, while extremist 

groups in Syria and Mali deliberately targeted educational and cultural institutions (Shah & 

Muhammad, 2020; Dever, 2016). Such attacks demonstrate the vulnerability of educational 

institutions during periods of insecurity and conflict. 

In Africa, insecurity and armed violence have continued to threaten educational 

development, especially in regions experiencing insurgency, terrorism, and communal 

conflicts. Countries such as Somalia, Mali, Burkina Faso, and Nigeria have witnessed 

increasing attacks on schools and educational personnel. According to the United Nations 

Children’s Fund (UNICEF, 2022), millions of children across sub-Saharan Africa have been 

forced out of school due to violent conflicts and insecurity. The destruction of educational 

infrastructure and the displacement of teachers and learners have worsened educational 

inequalities across the continent. 

In Nigeria, the educational sector has increasingly come under attack due to the rise of 

insurgency, kidnapping, and armed banditry, particularly in the Northern region. While 

Boko Haram insurgency in the Northeast initially brought global attention to attacks on 

schools following the abduction of the Chibok schoolgirls in 2014, armed banditry has 

emerged as another serious threat in the Northwest. Between 2020 and 2021, hundreds of 

students were abducted from schools in Katsina, Zamfara, Kaduna, and Niger States (BBC, 

2021). These attacks have led to school closures, increased dropout rates, displacement of 

learners, and fear among parents and teachers. 

Northwestern Nigeria already faced serious educational challenges before the escalation of 

banditry. Low school enrollment, inadequate infrastructure, shortage of qualified teachers, 

and poor funding had historically weakened the educational system in the region (NPC, 

2009). However, the emergence of armed banditry has significantly worsened the situation. 

Schools in rural communities have been shut down for prolonged periods, while teachers 

increasingly avoid postings to insecure areas. Parents are also reluctant to send their children 

to school due to fear of abduction and attacks. 

In Sokoto State, particularly within Sokoto East Senatorial District, several Local 

Government Areas have experienced repeated attacks by armed bandits. These attacks have 

disrupted educational activities and negatively affected educational development in the area. 

Many schools have been abandoned, while some have reportedly been occupied by bandits. 

Consequently, access to education among children in affected communities continues to 

decline, threatening the future development of the region. 

Despite existing studies on banditry and education in Northwestern Nigeria, many focused 

primarily on school attacks, enrollment decline, or educational infrastructure without 

adequately examining the broader implications for rural educational development and 

community sustainability. In addition, several studies relied heavily on secondary data or 

quantitative approaches, thereby limiting deeper understanding of the lived experiences of 

affected communities. This study focuses on three of the most affected LGAs; Goronyo, 
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Illela, and Sabon Birni to examine the effects of armed banditry on educational development 

using both quantitative and qualitative approaches to provide a more comprehensive 

understanding of the phenomenon. 

Statement of the Problem 

The rise of armed banditry in Northwestern Nigeria has become a major threat to 

educational development, particularly in rural communities. Frequent attacks on schools, 

abduction of students, displacement of families, and the killing of teachers have disrupted 

educational activities and weakened the already fragile educational system in the region. In 

Sokoto East Senatorial District, several schools have remained closed for years due to 

insecurity, while many teachers have abandoned rural postings for fear of attacks. 

The prolonged disruption of education has severe implications for the future of affected 

communities. Children who are denied access to education are more vulnerable to poverty, 

child labor, social exclusion, and criminal activities. Furthermore, the fear generated by 

bandit attacks discourages parents from sending their children to school, thereby increasing 

the number of out-of-school children in the region. 

Although previous studies such as Rosenje et al. (2022), Akinyetun and Akinyetun (2023), 

and Muhammad and Abdullahi (2023) examined the relationship between banditry and 

education, many of these studies focused broadly on Northwestern Nigeria or relied mainly 

on secondary data. There remains limited empirical research specifically examining how 

armed banditry affects educational development in rural communities of Sokoto East 

Senatorial District using a mixed-methods approach. This study seeks to fill this gap. 

Objectives of the Study  

i. To examine the effects of armed banditry on access to education in rural 

communities of Sokoto East Senatorial District. 

ii. To assess the long-term consequences of armed banditry on educational development 

in the study area. 

iii. To determine the influence of armed banditry on parents' willingness to send their 

children to school. 

iv. To examine the influence of armed banditry on the retention of qualified teachers in 

rural communities. 

v. To identify strategies for mitigating the effects of armed banditry on educational 

development. 
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Empirical Literature Review 

Several empirical studies have examined the relationship between armed banditry, 

insecurity, and educational development in Nigeria. Rosenje et al. (2022) investigated the 

role of armed banditry in the collapse of education in Northwestern Nigeria using a 

descriptive survey involving respondents from Kaduna, Katsina, and Zamfara States. The 

study found that banditry disrupted teaching and learning, reduced school enrolment, and 

negatively affected academic performance. It further identified porous borders, the 

proliferation of small arms, and weak governance as major factors sustaining banditry. 

However, the study focused primarily on educational disruption across the region without 

examining the broader implications for rural educational development. 

Similarly, Akinyetun and Akinyetun (2023) examined the effects of banditry on basic 

education in Nigeria using qualitative secondary data. Guided by Social Disorganization 

Theory, the study revealed that banditry contributed to the destruction of schools, prolonged 

school closures, and psychological trauma among teachers and students. Although the study 

recommended strengthening school security and addressing the socio-economic drivers of 

banditry, its reliance on secondary data limited its ability to capture the lived experiences of 

affected communities. 

Using a documentary approach, Muhammed and Abdullahi (2023) explored the effects of 

armed banditry on educational development in Niger State. Their findings showed that 

insecurity negatively affected school attendance, academic performance, and educational 

infrastructure. Likewise, Nasir et al. (2023), in a descriptive survey of tertiary institution 

students in Northwestern Nigeria, found that kidnapping and banditry resulted in trauma, 

anxiety, fear, and declining academic performance among students. While these studies 

provide valuable insights into the educational consequences of insecurity, they focused 

either on documentary evidence or tertiary institutions, with limited attention to rural 

primary and secondary education. 

Taken together, the literature indicates a consistent pattern in which armed banditry and 

insecurity reduce school access, interrupt teaching and learning, damage educational 

infrastructure, and increase the vulnerability of teachers and learners. However, the studies 

differ in geographical scope, level of education, and methodological approach. Documentary 

and secondary-data studies provide broad evidence of disruption, whereas survey-based 

studies identify measurable effects on enrolment, attendance, and retention. What remains 

insufficiently addressed is how these effects interact within rural communities where 

insecurity simultaneously affects schools, households, teachers, and community institutions. 

The present study addresses this gap by integrating quantitative evidence with qualitative 

accounts from Goronyo, Illela, and Sabon Birni, thereby moving beyond a simple 

description of school disruption to an assessment of its implications for longer-term 

educational development. 
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Theoretical Framework 

Social Disorganization Theory 

This study adopts Social Disorganization Theory developed by the scholars of the Chicago 

School, particularly Clifford Shaw and Henry McKay (1942). The theory explains how the 

breakdown of social institutions and community structures contributes to social problems 

and criminal activities. 

Social Disorganization Theory argues that crime and insecurity thrive in communities 

characterized by poverty, weak social institutions, population displacement, poor social 

cohesion, and inadequate social control. When institutions such as the family, schools, 

religious organizations, and local leadership structures become weak or ineffective, 

communities lose their ability to maintain order and protect residents. 

The theory is relevant to this study because armed banditry has disrupted the social structure 

of rural communities in Sokoto East Senatorial District. Educational institutions, which are 

important agents of socialization and development, have been weakened by insecurity. 

School closures, displacement of teachers and students, fear of attacks, and the destruction 

of educational infrastructure indicate a breakdown of social organization within affected 

communities. 

Furthermore, the theory helps explain how insecurity affects educational development. The 

inability of communities and government institutions to guarantee security around schools 

discourages enrollment, contributes to dropout rates, and weakens the educational system. 

Thus, Social Disorganization Theory provides an appropriate framework for understanding 

the relationship between armed banditry and educational decline in rural communities. 

Methodology 

The study employed a mixed-methods approach, combining quantitative surveys with 

qualitative interviews to ensure comprehensive data collection. A multistage sampling 

technique was adopted to capture the experiences of rural dwellers in three affected Local 

Government Areas (LGAs) of Sokoto State: Goronyo, Illela, and Sabon Birni.  

For the quantitative aspect, purposive sampling was used to select the three LGAs, followed 

by simple random sampling to choose two communities from each (Giyawa and Gundume 

in Goronyo; Illela Gari and Kalmalo in Illela; Gatawa and Gangara in Sabon Birni). The 

sample size of 384 respondents was determined using the Raosoft Sample Size Calculator. 

Within these six communities, respondents were identified through snowball sampling and 

surveyed using structured questionnaires. Of the 384 questionnaires administered, 375 were 

successfully retrieved, representing a 97.7% response rate, and were subsequently used for 

the analysis. 

To enhance the reliability of the questionnaire, the instrument was structured around the 

study objectives and reviewed for clarity and coverage before administration. The use of 
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FGDs and KIIs also provided methodological triangulation, allowing quantitative responses 

to be compared with accounts from community stakeholders and residents. The credibility of 

the qualitative findings was strengthened through the comparison of recurring themes across 

communities and respondent groups. These procedures were used to improve the validity 

and consistency of the findings. 

The sampling procedure was selected to balance geographical coverage with the security 

and accessibility constraints of the study area. The three LGAs were purposively selected 

because of their documented exposure to armed banditry, while the communities were 

selected to capture rural experiences across the study area. Simple random sampling at the 

community-selection stage helped reduce selection bias, whereas snowball sampling was 

considered appropriate for reaching respondents in insecure settings where complete 

sampling frames were unavailable. 

While for the qualitative component, purposive sampling guided the selection of participants 

for Focus Group Discussions (FGDs) and Key Informant Interviews (KIIs). Two FGDs 

(male and female) were conducted per community, totaling twelve across the LGAs. District 

Heads served as key informants due to their extensive knowledge of community dynamics 

and security challenges. 

Data Analysis 

Data were collected using questionnaires, FGDs, and KIIs and analysed using both 

quantitative and qualitative techniques. Quantitative data were processed using SPSS 

(version 25), employing descriptive statistics and cross-tabulations to examine relationships 

between variables. Qualitative data were subjected to content analysis, involving 

transcription, coding, and thematic categorization to identify key insights and recurring 

themes. This integrated approach provided statistical patterns and contextual understanding 

of the effects of banditry on educational development in the study area. 

Findings   

Table 1: Ways Banditry Affected Access to Education 

Response Frequency Percentage 

Closure of the educational 

institution 

123 32.8 

Internal displacement of 

learners. 

27 7.2 

Fear and safety concerns. 125 33.3 

Killing and kidnapping of 

students 

                              100                26.7 

Total                               375                100 
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The Table 1, indicates that 33.3% respondents cited fear and safety concerns as the major impact of 

banditry on education, this implies that parents fear sending their children to school and this may 

lead to decreased enrolment and increased dropout rates. 32.8% respondents indicated closure of the 

educational institution thereby disrupting the education of thousands of children, 26.7% respondents, 

on the other hand, cited killing and kidnapping of students while 7.2% respondents indicated internal 

displacement of learners. This result reveals that educational institutions have experienced long-term 

closure due to banditry, and this can lead to high rate of illiteracy and affects future of the entire 

communities. This finding is consistent with the finding of Olawuwo et al. (2022), which shows that 

insecurity, including banditry, negatively affects students' enrollment, attendance, and retention, 

hindering the realization of educational objectives. The finding also illustrates the mechanism 

proposed by Social Disorganization Theory: when insecurity weakens the capacity of schools, 

families, and community institutions to maintain routine social control, access to education becomes 

increasingly difficult. Thus, fear is not merely an individual response to violence; it becomes an 

institutional barrier to schooling. 

This much can be gleaned from a KII session with The District head of Sabon Birni Local 

Government area as he expressed with concerns that: - 

All the schools in our communities have been closed even those 

communities that has never been attacked by the bandits. The reason for the 

closure of the entire schools is for safety purposes and the teachers will not 

even stay to teach. There are other places where the schools were attacked 

by the bandits but no single school has been attacked in Sabon Birni. But 

our educational system has been on hold for long and the impact of this will 

be felt for a very long time because if urgent action is not taken to revive 

our schools we will be left behind in terms of both development and 

civilization. (D.H, Sabon Birni). 

Furthermore, the District Head of Goronyo Local Government laments the following: - 

All the active schools in our communities have been closed, even if we 

didn’t close the school there are no teachers they have all left for their 

safety. Most of the communities only have primary schools, and after 

primary students proceed to secondary school in the main city of the Local 

Government. We have only one Secondary school (Government science 

secondary school). The school is also closed now because it is located at the 

entrance of the local government and that is exactly the bandits’ route. So, 

the government transferred our students to another secondary school in 

Wurno Local Government. Today primary education in these local 

governments from Sokoto East; Raba, Isa, Sabon Birni, Goronyo, Gada, 

Illela, Gwadabawa has stopped for years. Most of the school buildings in 

communities within these local governments are occupied by the bandits, 

some even serve as their hideouts. Even the teachers posted there will not 

risk their lives because of some meagre salary paid to them at the end of the 

month as salary. (D.H., Goronyo).  

During FGD sessions some male discussants expressed their concerns on the impact of armed 

banditry on the educational development of their communities: -  
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Before the banditry, we had schools functioning well. Most of us could send 

our children to school, and the teachers were dedicated. My oldest child was 

in secondary school, and the younger ones were in primary. Back then, 

education was something we took seriously, and we believed it was the way 

for our children to have a better future. (Male Discussant, Giyawa). 

It’s not just the fear of kidnapping. When bandits attack the villages, people 

run away to safer areas. Some families have moved entirely to other places, 

leaving their homes and, of course, the schools behind. Those who remain 

are too scared to let their children walk long distances to school. So, the 

schools are mostly empty now. Even the teachers are afraid. Some have 

stopped coming to school because of the insecurity. (Male Discussant, Illela 

Gari).  

The immediate impacts of banditry on education, as evident above, reveal a concerning disruption to 

the learning environment, including the closure of schools, fear for safety, and the displacement and 

loss of students. These challenges not only hinder current educational attainment but also set the 

stage for far-reaching consequences, as detailed in findings that are outlined in the next table. The 

long-term implications, such as the perpetuation of poverty, reduced community development, and 

increased inequality, stem from these disruptions, creating a cycle where the lack of education 

diminishes the prospects for individual and communal growth. 

Table 2: Respondent’s views on the Long-Term Consequences of Banditry on Education 

Response Frequency Percentage 

Disrupted learning                              79 21.1 

Reduced community 

development       

103 27.5 

Marginalization and inequality              52 13.9 

Cycle of poverty                                   119 31.7 

All of the above                                     22 5.9 

Total 375 100 

 

Table 2, shows the responses regarding the long-term consequences of banditry on the quality of 

education. The majority of the respondents, 31.7%, identified the cycle of poverty as a significant 

consequence. This cycle refers to a continuous form of poverty that impact multiple generations. 

Additionally, 27.5% of the respondents mentioned reduced community development as a 

consequence of banditry. This reduction in community development has a drastic effect on the 

availability of basic life essentials, such as infrastructure, within the community. 

Disrupted learning was identified as a consequence by 21.1% of the respondents. Further 

investigation revealed that interruptions in the learning process diminish the quality of education and 

pose a significant threat to successful learning outcomes. Marginalization and inequality were 

mentioned by 13.9% of the respondents. Education is often viewed as a key determinant of success, 

leading to feelings of inferiority among those without access to education and superiority among the 

educated. This dynamic can result in the marginalization and perpetuation of inequality within 

society. 
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Lastly, 5.9% of the respondents identified all of the above consequences as effects of banditry on the 

quality of education. Taken together, the responses indicate that these factors play a crucial role in 

understanding the impact of banditry on education. Viewed together, these responses suggest that 

educational disruption is not a temporary interruption but a mechanism through which insecurity can 

reproduce disadvantage. The concentration of responses around poverty and reduced community 

development indicates that respondents perceive education as central to the long-term resilience of 

their communities. 

The qualitative insights align with these figures as some FGD participants explained that: - 

The long-term effects are terrible. We are raising a generation of children 

who may never complete their education. Without education, they cannot 

contribute to the development of the community or even their own families. 

In the past, we had young people who were going to university or technical 

schools, but now, that dream is fading. Without education, our community 

will fall behind in every way (Male Discussant, Gangara). 

It’s also important to note that this is creating inequality. The few families 

who can afford to move to safer cities can continue their children’s 

education, but for those of us who cannot leave, our children are being left 

behind. The gap between the educated and the uneducated will only grow, 

and that will affect the social and economic development of the region in the 

future. (Male Discussant, Giyawa). 

The long-term effect of banditry on education, as reported, not only illustrates the devastating impact 

on learning and development but also shed light on the underlying factors influencing parental 

decisions regarding education, as discussed in the Table below. The persistent fear of insecurity, the 

trauma of kidnappings, and the lack of safety in schools have forced many parents to prioritize their 

children’s safety over education. 

Table 3: Responses on whether Parents can allow their Children to Attend School in the 

Community 

Response Frequency Percentage 

Yes 96 25.6 

No 279 74.4 

Total 375 100 

 

The results indicate a pronounced erosion of parental confidence in community-based schooling: 

74.4% of respondents would not allow their children to attend school within the community, 

compared with 25.6% who would (Table 3). This pattern suggests that security considerations have 

become more influential than educational preference in parental decision-making. The finding is 

particularly important because sustained parental withdrawal can reinforce school closures, reduce 

enrolment, and increase the population of children who remain outside formal education. 

Among those who were unwilling, several reasons were cited for their decision. The most commonly 

reported reason was insecurity, accounting for a substantial portion of the responses. Many parents 

expressed concern about the unsafe environment, which they believe poses a threat to their children's 

safety and well-being. In addition to insecurity, a considerable number of respondents preferred 
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alternative educational options outside the community. This preference suggests a lack of confidence 

in the quality or adequacy of local schooling facilities. Furthermore, the fear of kidnapping emerged 

as another critical factor influencing parents’ decisions, reflecting broader security challenges within 

the region.  

The parental responses point to a wider institutional problem: insecurity affects not only demand for 

education but also the ability of schools to retain the personnel required to provide it. 

Table 4: Ways Armed Banditry Influence the Retention of Qualified Teachers in the 

Community 

Response Frequency Percentage 

Limited access to basic services    11 2.9 

Impact on personal lives                80 21.3 

Lack of security measures              248 66.1 

Professional isolation                      16 4.3 

Inadequate compensation                20 5.3 

Total 375 100 

 

Table 4 illustrates the responses regarding how banditry influences the retention of qualified 

teachers. The majority of the respondents, 66.1%, cited the lack of security measures as a significant 

factor. This indicates that despite substantial budgetary allocations on an annual basis, there are 

insufficient measures in place to protect the lives of essential workers. Additionally, 21.3% of the 

respondents mentioned the impact on their personal lives. This suggests that the negative effects of 

armed banditry have made it impossible for them to continue working in such conditions. 

Furthermore, 5.3% of the respondents identified inadequate compensation as a contributing factor. 

This implies that there is a lack of proper compensation for teachers in case of unforeseen 

circumstances. Moreover, 2.9% of the respondents highlighted limited access to basic services. 

Without a safe and conducive environment for both students and educators, the educational system 

faces a dual crisis of declining enrollment and a shrinking pool of qualified teachers. These findings 

underscore the urgent need for improved security measures, better compensation, and increased 

access to basic services to ensure the retention of qualified teachers in the face of banditry. 

Table 5: Responses on Mitigating the Impact of Armed Banditry and Promoting Educational 

Development 

Responses Frequency Percentage 

Provision of adequate security 98 26.1 

Improve the wellbeing of the 

people 

96 25.6 

Good performance 81 21.6 

Integration of school into the 

urban center schools 

100 26.7 

Total 375 100.0 
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Respondents identified integration of schools into safer urban centres (26.7%), adequate security 

(26.1%), improved well-being (25.6%), and good performance (21.6%) as possible responses (Table 

5). The relatively even distribution suggests that respondents do not view security as a stand-alone 

solution. Rather, educational recovery is perceived as requiring safer locations, improved socio-

economic conditions, and stronger institutional performance. This reinforces the argument that 

educational development in conflict-affected communities depends on the interaction between 

security, welfare, and institutional capacity. 

A male discussant in an FGD session in Illela Gari community of Illela Local Government add more 

insight to this:  

The most important thing is security. If the government can restore peace 

and protect our villages, then the schools will open again. Without security, 

nothing will change. The fear will remain, and we will not send their 

children to school. And In addition to security, the government and NGOs 

should focus on rebuilding the schools and providing materials. The 

children need textbooks, desks, and classrooms that are safe. We also need 

more support for the teachers who are risking their lives to continue 

educating the children. (Male Discussant, Illela Gari). 

However, some of the efforts of the relevant authorities in the state to combat the impact of banditry 

on education were highlighted by the District Head of Goronyo Local Government: 

The Goronyo Local Government Authority has transferred the secondary 

school students to the Wurno Local Government.  Since the school is a 

boarding school, arrangements have been made for the students' stay. But 

despite the government’s best efforts, not everyone is willing to send their 

children there. Some send their children to other states to learn the trade; 

others lost their own children in the attacks. But in primary schools, children 

have not been going to school for almost three years. Those who can afford 

it sent their children to school in the city (state metropolis). (D.H., 

Goronyo). 

On the contrary, District Head of Sabon Birni Local Government expressed with concern that: 

No efforts have been made to create alternative learning centers; many of 

our communities are being displaced, making the issue of education a 

secondary issue as people struggle to survive. The school in the local 

government city is still open. Some people have migrated to the center of 

local government and even enrolled their children in school, but no 

community within the local government will risk sending children to school 

out of distance and fear of having been attacked. (D.H., Sabon Birni). 

Discussion of Findings 

The evidence demonstrates that armed banditry restricts educational access through fear, school 

closure, student abduction and killing, displacement, and teacher withdrawal. The qualitative 

accounts reinforce the survey results by showing that insecurity has altered everyday decisions about 

whether schools can safely function. This pattern is consistent with Ebonine (2022), Tukur and 
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Abdullahi (2023), Sanchi et al. (2022), and Ayinla et al. (2023), who similarly documented school 

closures, reduced attendance, displacement, and declining educational opportunities in conflict-

affected areas. The present study extends these observations by showing how these processes interact 

within rural communities of Sokoto East Senatorial District. In Social Disorganization Theory terms, 

the problem is not simply that violence occurs around schools; rather, persistent insecurity weakens 

the family, school, and community structures that ordinarily sustain educational participation. 

The long-term consequences indicate that educational disruption can become a pathway through 

which insecurity reproduces socio-economic disadvantage. The reported cycle of poverty and 

reduced community development is particularly significant because prolonged absence from school 

limits skills acquisition, employment prospects, and social mobility. This interpretation is consistent 

with the International Crisis Group (2020), which linked persistent violence in Northwestern Nigeria 

to long-term educational disruption and reduced future opportunities. The finding also gives 

empirical meaning to Social Disorganization Theory: when key institutions cannot provide stability 

and developmental opportunities, the effects of insecurity can persist beyond the immediate period of 

violence. 

Parental responses reveal that insecurity has changed the perceived balance between educational 

benefit and physical safety. While some families relocate children to safer areas, others withdraw 

them altogether, increasing the risk of prolonged educational exclusion and associated vulnerabilities 

such as child labour and early marriage. Sanchi et al. (2022) similarly found that insecurity 

discourages school attendance and restricts educational opportunities. More importantly, the present 

finding shows how insecurity shifts responsibility away from community institutions: families that 

would ordinarily support schooling become constrained by the need to protect children. This 

provides a concrete illustration of the institutional weakening anticipated by Social Disorganization 

Theory. 

Teacher retention represents another link in the cycle of educational decline. The dominance of 

security concerns (66.1%) indicates that qualified personnel are not merely responding to poor 

working conditions; they are responding to perceived threats to their lives and families. Teacher 

migration consequently reduces instructional capacity in communities that already face limited 

educational resources. Sanchi et al. (2022) similarly associated insecurity with teacher shortages and 

declining educational quality. The implication is that teacher incentives will have limited effect 

unless they are accompanied by credible security measures. From a Social Disorganization 

perspective, the inability of local institutions to retain essential personnel further weakens their 

capacity to perform developmental functions. 

Finally, the study identified several strategies for mitigating the effects of armed banditry on 

educational development. Respondents emphasized the provision of adequate security, the 

integration of schools into safer urban centres, improvement in the socio-economic well-being of the 

people, and increased government support for education as key measures for restoring educational 

activities. The qualitative findings also highlighted the relocation of some students to safer schools, 

the rebuilding of educational infrastructure, and the establishment of alternative learning centres for 

displaced children. These findings suggest that sustainable educational development in conflict-

affected communities requires coordinated efforts involving government, security agencies, 

community leaders, and development partners. This finding is in agreement with Hannatu and Jamiu 

(2022), who observed that school closures and the relocation of students have been adopted by 

several state governments as temporary measures for ensuring continuity of education in areas 

affected by insecurity. While such interventions may provide short-term relief, restoring lasting 
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educational development will depend largely on improved security, strengthened educational 

institutions, and sustained investment in rural communities. 

Overall, the findings indicate a reinforcing cycle rather than a set of isolated educational problems. 

Armed attacks generate fear and displacement; fear contributes to school closure and parental 

withdrawal; closures and insecurity encourage teacher migration; and these processes reduce 

educational continuity and community capacity for recovery. This interaction explains why the 

consequences extend beyond immediate school attendance to poverty, inequality, teacher shortages, 

and weakened community development. The evidence therefore suggests that educational recovery 

cannot be separated from broader security and community-rebuilding measures. 

Conclusion and Recommendations  

This study examined the effects of armed banditry on educational development in rural communities 

of Sokoto East Senatorial District, Sokoto State, using a mixed-methods approach. The findings 

demonstrate that armed banditry has significantly undermined access to education through persistent 

school closures, fear of attacks, kidnapping of students, displacement of learners, and the migration 

of qualified teachers from affected communities. These challenges have not only disrupted teaching 

and learning but have also contributed to long-term consequences such as increased poverty, 

educational inequality, declining community development, and a growing population of out-of-

school children. 

The evidence indicates that insecurity has weakened parents’ confidence in the safety of schools, 

resulting in a reluctance to enrol or retain their children in school, while inadequate security 

measures have reduced teachers’ willingness to accept or remain in rural postings. These findings 

support the propositions of Social Disorganization Theory, which explains that the breakdown of 

social institutions and community structures creates conditions that undermine educational 

development and social progress. 

This study contributes to the growing body of knowledge on armed banditry by providing localized 

empirical evidence from rural communities in Sokoto East Senatorial District through the integration 

of quantitative and qualitative data. Its broader policy significance is that educational recovery in 

conflict-affected rural communities should be treated as part of the security and development agenda 

rather than as a stand-alone education-sector intervention. Restoring schools without restoring 

community safety is unlikely to produce sustainable results. The study therefore underscores the 

need for coordinated efforts by government, security agencies, community leaders, and development 

partners to restore security, rebuild educational institutions, and protect teachers and learners. Future 

studies should extend this research to other states in Northwestern Nigeria and examine the long-

term educational, psychological, and socio-economic outcomes of armed banditry using longitudinal 

and comparative research designs. 

Therefore, the following recommendations were made:  

1. The federal and state governments should strengthen security around schools through the 

deployment of trained security personnel and community-based security initiatives. 

2. Government should rebuild destroyed schools and provide adequate learning materials to 

encourage the resumption of educational activities in affected communities. 
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3. Special incentives such as hardship allowances, accommodation, and insurance packages 

should be provided to teachers working in insecurity-prone rural areas. 

4. Community leaders, vigilante groups, and security agencies should collaborate to improve 

intelligence gathering and community surveillance. 

5. Government should establish temporary learning centers in safer locations for displaced 

students to ensure continuity of education. 

6. Poverty alleviation programmes and youth employment initiatives should be strengthened to 

address some of the socio-economic conditions contributing to banditry. 

7. Psychosocial support services should be provided for students, teachers, and parents affected 

by traumatic experiences associated with bandit attacks. 
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